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Abstract: This study aims to evaluate the quality of assessment embedded in Islamic Religious Education 
teaching modules within the implementation of the Merdeka Curriculum. The research employed an 
evaluative design using a quantitative descriptive approach. Data were collected through systematic 
document analysis of Islamic Religious Education teaching modules developed by teachers at elementary, 
junior high, and senior high school levels in the Surakarta residency area. An assessment evaluation 
instrument was used to examine diagnostic, formative, and summative assessments, their alignment with 
Learning Outcomes, Learning Objectives, and Criteria for Learning Objective Achievement, as well as 
compliance with national assessment policies and principles. Data were analyzed using descriptive 
statistics to identify dominant quality levels across assessment aspects. The findings indicate that 
formative and summative assessments generally demonstrate satisfactory quality, particularly in 
measuring students’ cognitive achievement and aligning with learning objectives. However, diagnostic and 
skills-based assessments remain relatively weak. These weaknesses are mainly associated with limited 
assessment techniques, insufficient attention to students’ initial learning conditions, and inadequate use 
of scoring rubrics for evaluating performance and practical skills. Overall, assessment practices embedded 
in Islamic Religious Education teaching modules are generally aligned with curriculum standards and 
national policy requirements, although their pedagogical quality varies across assessment components. 
These findings highlight the need to strengthen teachers’ assessment literacy and professional 
competence, particularly in designing diagnostic, authentic, and skills-based assessments. Enhancing these 
competencies is essential to support comprehensive, contextual, and holistic learning assessment and 
improve the quality of Islamic Religious Education under the Merdeka Curriculum. 
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INTRODUCTION 

The Merdeka Curriculum assessment as an integral component of the learning 
process plays a central role. Assessment is viewed not merely as a tool for measuring 
learning outcomes, but as a pedagogical instrument that supports continuous learning 
through the identification of learning needs, monitoring of students’progress, and 
provision of meaningful feedback. The Merdeka Curriculum policy emphasizes the 
integration of diagnostic, formative, and summative assessment within teaching modules 
that are aligned with Learning Outcomes, Learning Objectives, and Criteria for Learning 
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Objective Achievement (Black, P., & Wiliam, 2009; Brookhart, 2017; Kemendikbudristek, 
2022). In the context of Islamic Religious Education, assessment should be designed to 
measure cognitive, affective, and psychomotor domains in a balanced manner as the core 
objectives of Islamic Religious learning (Kunandar, 2015; Sudijono, 2011).  

Normatively, therefore, Islamic Religious Education teaching modules within the 
Merdeka Curriculum are required to include comprehensive, systematic, and authentic 
assessment planning to support the improvement of learning quality and the holistic 
achievement of students’ competencies. The implementation of Merdeka Curriculum in 
practice indicates that assessment planning within teaching modules has not yet fully met 
these normative demands. This condition is partly due to teachers’ limited understanding 
in translating Learning Outcomes into Learning Objectives and formulating them into 
systematic and meaningful assessments. Several studies report that assessments in 
teaching modules are often prepared administratively as document complements, without 
strong integration with learning activities or the utilization of assessment results to 
improve the learning process (Putra, R. A., Sari, M., & Nugroho, 2022; Hidayat, R., & Anwar, 
2023).  

This situation indicates that the pedagogical function of assessment within Merdeka 
Curriculum teaching modules has not been optimally implemented at the practical level. 
These challenges become more complex in Islamic Religious Education, which requires 
integrated assessment of cognitive, affective, and psychomotor domains. The complexity 
of Islamic learning objectives demands the design of authentic and contextual 
assessments. However, empirical evidence shows that assessments in islamic religious 
education teaching modules dominated by cognitive evaluation. Previous studies reveal 
that assessments of religious attitudes and skills operationally formulated, measurable, or 
supported by clear indicators and rubrics within teaching modules (Rohman, 2021; Fauzi, 
A., & Munir, 2023). Consequently, the quality of assessment in Islamic Religious Education 
teaching modules substantial strengthening to align with the characteristics and objectives 
of Islamic Religious Education learning under the Merdeka Curriculum. 

Although the Merdeka Curriculum positions assessment as an integral part of 
learning, empirical studies specifically evaluating the quality of assessment in Islamic 
Religious Education teaching modules remain limited. Most existing research focuses on 
teachers’ readiness or general curriculum implementation, rather than providing in-depth 
analysis of assessment alignment with Learning Outcomes, Learning Objectives, and 
Criteria for Learning Objective Achievement. Previous studies tend to emphasize 
administrative aspects of teaching modules or teachers’ perceptions, while systematic 
evaluations of assessment types, techniques, and quality—particularly in the affective and 
psychomotor domains—have received less attention. This condition highlights a clear 
research gap concerning comprehensive evaluation of assessment quality in Islamic 
Religious Education teaching modules under the Merdeka Curriculum. 

This study offers novelty by systematically and integratively evaluating the quality 
of assessment in Islamic Religious Education teaching modules. The evaluation does not 
merely examine the presence of assessment, but focuses on alignment between learning 
objectives, assessment types (diagnostic, formative, and summative), and the 
measurability of cognitive, affective, and psychomotor domains. Unlike previous 
descriptive studies, this research employs evaluative indicators derived directly from 
Merdeka Curriculum policy and learning assessment theory, resulting in a more analytical 
mapping of assessment quality. Thus, this study contributes scientifically by providing an 
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assessment evaluation model for Islamic Religious Education teaching modules that may 
serve as both a practical and conceptual reference for curriculum-based learning 
development. This study aims to evaluate the quality of assessment in Islamic Religious 
Education teaching modules within the implementation of the Merdeka Curriculum. 

 
Evaluation in Educational Research 

Evaluation is a systematic process for assessing the quality and achievement of 
educational programs or learning tools. In education, evaluation aims not only to measure 
outcomes but also to examine the quality of planning and implementation. Stufflebeam, D. 
L., & Shinkfield, (2007); Sunitha & Avanija, (2021) emphasize that educational evaluation 
functions to provide information for decision-making and continuous improvement. 
Arikunto (2013); Keinänen et al., (2018) argues that evaluating learning tools is essential to 
assess the alignment between planning, implementation, and learning objectives. 
Therefore, evaluating the quality of assessment in teaching modules constitutes an integral 
component of instructional evaluation aimed at improving both learning processes and 
outcomes. Quality evaluation in education emphasizes the alignment between established 
standards and actual conditions. The quality of a learning tool can only be determined 
when clear criteria or standards are available as benchmarks.  

Sondergeld et al., (2020); Tyler (2013) explains that educational evaluation 
fundamentally involves comparing actual outcomes with predetermined objectives, 
standards, or criteria. This perspective emphasizes that evaluation should provide 
systematic evidence regarding the extent to which educational practices achieve 
established expectations and intended outcomes. Similarly, Gates et al., (2019); Widoyoko 
(n.d.) asserts that the evaluation of learning tools should be based on measurable, 
relevant, and clearly defined indicators that correspond to learning objectives. Therefore, 
evaluating the quality of assessment embedded in Islamic Religious Education teaching 
modules requires explicit evaluative criteria and measurable indicators to ensure 
objectivity and consistency. Within the Merdeka Curriculum, assessment standards serve 
as important benchmarks for determining the relevance, quality, alignment, effectiveness, 
and pedagogical appropriateness of assessment practices in supporting meaningful 
student learning. 

 
Learning Assessment 

Learning assessment refers to the process of collecting and processing information 
to determine students’ learning achievement and progress. High-quality assessment 
should be designed in alignment with learning objectives and utilized to support learning 
rather than merely measure final outcomes. Alejandro Salas-Bustos et al., (2025); Mustamin 
(2024); Wafubwa (2020) emphasize that formative assessment plays a crucial role in 
improving learning quality through continuous feedback. Lubis & Syawalina (2024); 
Ramazonova & Saidova (2026) further explains that effective assessment encompasses 
diagnostic, formative, and summative assessment designed in an integrated and 
systematic manner. Therefore, assessment quality can be evaluated through the alignment 
of assessment types, functions, and their utilization in supporting learning. The quality of 
learning assessment is determined by alignment among objectives, techniques, and the 
use of assessment results.  

Misalignment between assessment and learning objectives may result in inaccurate 
and less meaningful information. Bolat & Taş (2023); Olson & Krysiak (2021) asserts that 
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effective assessment should be systematically designed based on clearly defined learning 
objectives and appropriately used to support instructional decision-making. Assessment 
should therefore not merely measure learning outcomes but also provide information that 
guides teachers in improving subsequent instruction. Ibarra-Sáiz et al., (2021); Woods et al., 
(2022) further emphasizes that assessment quality is reflected in the validity of assessment 
tasks, clarity and transparency of criteria, and the usefulness of feedback for improving 
learning. Consequently, evaluating assessment quality requires comprehensive 
examination of assessment planning, implementation, and function within the learning 
process, including its contribution to student development and instructional improvement. 
 
Teaching Modules in the Merdeka Curriculum 

Teaching modules are the primary instructional tools within the Merdeka 
Curriculum, containing comprehensive learning plans. They serve as guides for teachers to 
integrate learning objectives, learning activities, and assessment coherently. Ajid et al., 
(2025); Primayana (2022) states that teaching modules must include Learning Outcomes, 
Learning Objectives, Criteria for Learning Objective Achievement, and assessment 
planning. Through the backward design framework, emphasize the importance of 
alignment among objectives, assessment, and instruction. Thus, teaching modules 
represent the concrete implementation of assessment within the Merdeka Curriculum and 
constitute an appropriate object of evaluation (Fitria et al., 2024; Hadziq, 2023; Syamsidar 
et al., 2025). High-quality teaching modules reflect coherence between instructional 
planning and assessment.  

Misalignment between learning objectives and assessment may result in unfocused 
learning, unclear expectations, and difficulties in determining students’ actual 
achievement. Noviantari & Agustina (2023); Nurhafidhah et al., (2024) emphasizes that 
teaching modules should be systematically designed by considering the 
interconnectedness among Learning Outcomes, Learning Objectives, Criteria for Learning 
Objective Achievement, learning activities, and assessment. This integration ensures that 
assessment measures the competencies and outcomes intended through instruction. 
Doria (2025); Islamiati et al., (2024) argue that assessment should be designed from the 
outset as part of instructional planning rather than treated as an add-on. Therefore, the 
quality of teaching modules can be evaluated by examining the extent to which 
assessment is integratively planned with learning objectives. 

 
The Merdeka Curriculum 

The Merdeka Curriculum emphasizes student-centered learning oriented toward 
competency development. This paradigm requires changes in instructional planning and 
assessment to become more flexible, contextual, and continuous. Assessment in the 
Merdeka Curriculum functions to identify learning needs, monitor progress, and provide 
meaningful feedback. This perspective aligns with view assessment as an integral part of 
the learning process. Consequently, the implementation of the Merdeka Curriculum 
demands high-quality, integrated assessment planning within teaching modules. 
Implementation of the Merdeka Curriculum requires teachers’ readiness to design 
contextual, student-centered assessments. Curriculum change is not merely 
administrative, but also involves paradigm shifts in instructional and assessment practices. 
Several studies indicate that teachers still experience difficulties translating Merdeka 
Curriculum assessment policies into concrete instructional planning. 
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Assessment in Islamic Religious Education 
Assessment in Islamic Religious Education has distinctive characteristics compared 

to general subjects because its learning objectives extend beyond knowledge acquisition 
to the development of religious attitudes, values, and practical skills. Kunandar (2015)  
argues that Islamic Religious Education assessment should encompass cognitive, affective, 
and psychomotor domains in a balanced and comprehensive manner. Sudijono (2011) 
further asserts that assessing students’ attitudes and religious practices requires authentic, 
contextual, and appropriate assessment techniques. Therefore, the quality of assessment 
embedded in Islamic Religious Education teaching modules should be evaluated based on 
its capacity to measure cognitive understanding, religious attitudes, and psychomotor 
skills proportionally. Such assessment is essential for supporting holistic student 
development and meaningful religious learning outcomes. 

Islamic Religious Education assessment requires authentic and contextual 
approaches because religious values, attitudes, and worship practices cannot be optimally 
measured solely through written tests. Assessment of these domains necessitates varied 
techniques, including systematic observation, performance tasks, projects, portfolios, and 
other authentic assessment methods. Research by Achmad & Prastowo (2022); Rosyidah 
et al., (2025) demonstrates that authentic assessment in Islamic Religious Education more 
effectively captures students’ achievement in religious attitudes, practical skills, and 
religious practices. Therefore, the quality of assessment embedded in Islamic Religious 
Education teaching modules should be evaluated based on the diversity, appropriateness, 
and relevance of assessment techniques employed. Such diversity enables assessment 
results to more accurately represent the distinctive characteristics and holistic learning 
outcomes of Islamic Religious Education. 

 

METHOD 
This study employed an evaluative research design with a descriptive quantitative 

approach. Evaluative research was used to assess the quality of assessment contained in 
Islamic Religious Education teaching modules based on predetermined criteria. The 
descriptive quantitative approach was selected to objectively describe assessment quality 
levels based on data obtained from the evaluation instrument. This approach enables 
researchers to present empirical descriptions of assessment quality in teaching modules 
without manipulating the research object. The object of this study comprised Islamic 
Religious Education teaching modules developed by teachers at the elementary, junior 
high, and senior high school levels in the Surakarta residency area. The research focused 
on the quality of assessment included in teaching modules, covering diagnostic, formative, 
and summative assessments, as well as their alignment with Learning Outcomes, Learning 
Objectives, and Criteria for Learning Objective Achievement. 

A total of 54 Islamic Religious Education teaching modules were collected through 
a Google Form from teachers at elementary, junior high, and senior high schools in the 
Surakarta residency area. The teaching modules were selected using purposive sampling 
based on predetermined inclusion criteria: (1) they were developed in accordance with the 
Merdeka Curriculum, (2) they contained complete instructional and assessment 
components, (3) they were suitable for document analysis, and (4) the documents were 
complete and readable. After the screening process, 40 teaching modules fulfilled the 
inclusion criteria and were included in the analysis. The assessment quality of each module 
was then evaluated independently by the research team using a structured document 
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evaluation instrument. Assessment quality evaluation was conducted by the research team 
through document analysis using a structured evaluation instrument. 

The instrument was completed by the research team based on a systematic and 
structured analysis of Islamic Religious Education teaching module documents. This 
approach was adopted to minimize potential self-assessment bias, enhance objectivity, 
and ensure consistency in evaluating the quality of assessment practices. The instrument 
was developed by integrating relevant assessment theories with the assessment principles 
and policies of the Merdeka Curriculum. It covered several key dimensions, including 
diagnostic, formative, and summative assessment; alignment among Learning Outcomes, 
Learning Objectives, and Criteria for Learning Objective Achievement; and compliance with 
national assessment policies. Each indicator was assessed using a three-point scale (3–2–
1), representing high, moderate, and low levels of assessment quality in Islamic Religious 
Education teaching modules. 

 
Table 1. Indicators for Evaluating the Quality of Assessment in Islamic Religious Education  

Teaching Modules 

No Variable Assessed Aspect Indicator Data Source 
Measurement Scale 

(3–2–1) 

1 Assessment 
Quality 

Availability of 
assessment 
components 

The teaching module 
explicitly includes 
assessment 
components in the 
learning evaluation 
section 

Evaluation 
section of 
teaching 
module 

3 = Complete and 
explicit 
2 = Present but 
incomplete 
1 = Absent 

2 Diagnostic 
Assessment 
Quality 

Availability of 
diagnostic 
assessment 

The teaching module 
provides diagnostic 
assessment to identify 
students’ prior 
knowledge and 
readiness 

Diagnostic 
assessment 
section 

3 = Available and 
purpose-aligned 
2 = Available but 
weakly aligned 
1 = Not available 

3 Diagnostic 
Assessment 
Quality 

Assessment 
techniques 

Diagnostic assessment 
employs appropriate 
techniques (test 
and/or non-test) 

Diagnostic 
assessment 
instruments 

3 = Varied and 
appropriate 
2 = Limited 
1 = Unclear 

4 Formative 
Assessment 
Quality 

Availability of 
formative 
assessment 

The teaching module 
integrates formative 
assessment 
throughout the 
learning process 

Formative 
assessment 
instruments 

3 = Systematic 
2 = Partial 
1 = Not available 

5 Formative 
Assessment 
Quality 

Alignment with 
learning objectives 

Formative assessment 
instruments align with 
stated learning 
objectives 

Formative 
assessment 
instruments 

3 = Well aligned 
2 = Partially aligned 
1 = Not aligned 

6 Formative 
Assessment 
Quality 

Knowledge 
assessment 

Formative knowledge 
assessments employ 
appropriate test 
formats 

Formative 
knowledge 
tests 

3 = Appropriate 
2 = Less appropriate 
1 = Inappropriate 

7 Formative 
Assessment 
Quality 

Essay-type 
instruments 

Formative essay items 
include indicators and 
scoring rubrics 

Formative 
essay 
components 

3 = Complete 
2 = Partial 
1 = Absent 

8 Formative 
Assessment 
Quality 

Skills assessment Formative skills 
assessments are 
accompanied by clear 
rubrics 

Formative 
skills 
assessments 

3 = Rubric clearly 
defined 
2 = Rubric unclear 
1 = No rubric 
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No Variable Assessed Aspect Indicator Data Source 
Measurement Scale 

(3–2–1) 
9 Summative 

Assessment 
Quality 

Availability of 
summative 
assessment 

The teaching module 
includes summative 
assessment as final 
evaluation 

Summative 
assessment 
instruments 

3 = Structured and 
complete 
2 = Limited 
1 = Absent 

10 Summative 
Assessment 
Quality 

Assessment 
techniques 

Summative 
assessment 
techniques align with 
competency 
characteristics 

Summative 
assessment 
instruments 

3 = Highly aligned 
2 = Moderately 
aligned 
1 = Not aligned 

11 Summative 
Assessment 
Quality 

Knowledge 
assessment 

Summative 
knowledge 
assessments align 
with learning 
objectives 

Summative 
knowledge 
tests 

3 = Appropriate 
2 = Less appropriate 
1 = Inappropriate 

12 Summative 
Assessment 
Quality 

Essay-type 
instruments 

Summative essay 
items include 
indicators and scoring 
rubrics 

Summative 
essay 
components 

3 = Complete 
2 = Partial 
1 = Absent 

13 Summative 
Assessment 
Quality 

Skills assessment Summative skills 
assessments include 
clearly defined rubrics 

Summative 
skills 
assessments 

3 = Clear rubric 
2 = Less clear rubric 
1 = No rubric 

14 Assessment 
Alignment 

Learning 
Outcomes, 
Learning 
Objectives, and 
Achievement 
Criteria alignment 

Assessments are 
aligned with Learning 
Outcomes, Learning 
Objectives, and 
Achievement Criteria  

Alignment 
analysis 

3 = Fully aligned 
2 = Partially aligned 
1 = Not aligned 

15 Overall 
Assessment 
Quality 

Policy compliance Assessment practices 
comply with the 2024 
policy framework 

Policy 
compliance 
analysis 

3 = Compliant 
2 = Partially 
compliant 
1 = Non-compliant 

 

Prior to data collection, the evaluation instrument underwent expert judgment 
involving three experts in educational assessment, curriculum, and Islamic Religious 
Education. The experts evaluated each indicator in terms of its relevance, clarity, and 
representativeness. Content validity was assessed using the Item Content Validity Index  
and the Scale Content Validity Index. All fifteen indicators achieved an Item Content Validity 
Index value of 1.00, while the instrument obtained an Scale Content Validity Index/ Ave 
value of 1.00, indicating excellent content validity. Based on the experts' 
recommendations, minor revisions were made to improve the wording of several 
indicators before the instrument was used for document analysis. Data analysis employed 

descriptive statistics. Scores for each indicator were calculated and converted into 
percentages to determine assessment quality categories.  

Results were presented in tables and narrative descriptions to illustrate overall 
assessment quality and differences across educational levels, including elementary, junior 
high, and senior high schools. Assessment quality was classified into four categories: 
Excellent, Good, Fair, and Poor, based on percentage achievement to facilitate systematic 
interpretation. In addition to descriptive statistics, an Assessment Quality Index was 
calculated by converting the total score obtained for each teaching module into a 
percentage of the maximum possible score. The Assessment Quality Index provided a 
standardized measure for determining the overall quality of assessment practices. 
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Furthermore, Assessment Quality Index scores were compared across elementary, junior 
high, and senior high school teaching modules to identify variations in assessment quality 
and determine patterns of strengths and weaknesses across educational levels. 

 

RESULT AND DISCUSSION 

An overall Assessment Quality Index was calculated to provide a comprehensive 
summary of assessment quality in Islamic Religious Education teaching modules across 
different educational levels. The Assessment Quality Index was derived from the total 
score obtained by each teaching module across all assessment indicators and dimensions 
included in the evaluation instrument. The resulting scores were converted into 
percentages of the maximum possible score to ensure comparability among modules. The 
percentage scores were then classified into predetermined quality categories, namely 
Excellent, Good, Fair, and Poor, based on the established assessment criteria. This 
classification facilitated the interpretation of overall assessment quality and enabled 
meaningful comparison across elementary, junior high, and senior high school levels. The 
results of the Assessment Quality Index analysis are presented in Table 2. 

 
Table 2. Overall Assessment Quality Index Across Educational Levels 

Educational Level Mean Assessment Quality Index Category 

Elementary School 88.4 Good 
Junior High School 84.7 Good 
Senior High School 91.5 Excellent 

 
Table 2 presents the overall Assessment Quality Index of Islamic Religious Education 

teaching modules across educational levels. Overall, the teaching modules demonstrated 
good to excellent assessment quality. Senior high school teaching modules achieved the 
highest Assessment Quality Index (91.5), indicating excellent assessment quality, followed 
by elementary school (88.4) and junior high school (84.7) teaching modules, both 
categorized as good. These findings suggest that, although assessment quality was 
generally satisfactory across educational levels, variations remained in the extent to which 
assessment components were implemented. Document analysis results indicate that, in 
general, Islamic Religious Education teaching modules have incorporated assessment 
components as part of instructional planning. The presence of assessment in teaching 
modules falls within a high category, suggesting that teachers recognize assessment as an 
essential element of learning in the Merdeka Curriculum.  

However, diagnostic assessment planning shows considerable variation across the 
Islamic Religious Education teaching modules examined. Although diagnostic assessment 
is present in several modules, the techniques employed tend to be limited and are not 
consistently designed to comprehensively identify students’ initial readiness, prior 
knowledge, learning difficulties, interests, and specific learning needs. In some cases, 
diagnostic activities are presented only as preliminary questions or brief written exercises 
without systematic procedures for interpreting the results. This finding indicates that the 
diagnostic function of assessment has not been optimally utilized as a basis for planning 
differentiated and responsive instruction. Strengthening diagnostic assessment practices 
is therefore necessary to ensure that teachers can effectively understand students’ starting 
conditions and adapt subsequent learning activities accordingly. 
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Table 3. Frequency Distribution of Assessment Quality in Islamic Religious Education Teaching Modules 
Based on Assessment Aspects 

No Assessed Aspect Score 3 
(f/%) 

Score 2 
(f/%) 

Score 1 
(f/%) 

Dominant 
category 

1 Availability of assessment 
components 

18 (45,0) 14 (35,0) 8 (20,0) Complete and 
explicit 

2 Availability of diagnostic 
assessment 

12 (30,0) 16 (40,0) 12 (30,0) Available but 
weakly aligned 

3 Assessment techniques 10 (25,0) 18 (45,0) 12 (30,0) Limited 
4 Availability of formative 

assessment 
20 (50,0) 12 (30,0) 8 (20,0) Systematic 

5 Alignment with learning objectives 17 (42,5) 15 (37,5) 8 (20,0) Well aligned 
6 Knowledge assessment 21 (52,5) 11 (27,5) 8 (20,0) Appropriate 
7 Essay-type instruments 15 (37,5) 17 (42,5) 8 (20,0) Complete 
8 Skills assessment 11 (27,5) 15 (37,5) 14 (35,0) Rubric clearly 

defined 
9 Availability of summative 

assessment 
22 (55,0) 10 (25,0) 8 (20,0) Structured and 

complete 
10 Assessment techniques 18 (45,0) 14 (35,0) 8 (20,0) Highly aligned 
11 Knowledge assessment 19 (47,5) 13 (32,5) 8 (20,0) Appropriate 
12 Essay-type instruments 14 (35,0) 16 (40,0) 10 (25,0) Partial 
13 Skills assessment 10 (25,0) 14 (35,0) 16 (40,0) No rubric 
14 Learning Outcomes, Learning 

Objectives, and Achievement 
Criteria 

18 (45,0) 14 (35,0) 8 (20,0) Fully aligned 

15 Policy compliance 16 (40,0) 15 (37,5) 9 (22,5) Compliant 

 

In contrast, formative assessment demonstrates relatively higher quality. Most 
teaching modules have systematically integrated formative assessment within the learning 
process, including both knowledge and skills assessment. Formative assessment 
techniques are generally aligned with learning objectives, and the types of knowledge tests 
used are considered relevant. Nevertheless, limitations remain in the use of constructed-
response instruments and skills assessment, particularly regarding the completeness of 
indicators and availability of scoring rubrics. This suggests that formative assessment 
planning still requires strengthening at the technical level to provide more meaningful 
feedback. Summative assessment shows more consistent and structured patterns. The 
presence of summative assessment and the alignment of techniques and knowledge 
assessment instruments fall within high categories, reflecting teachers’ understanding of 
summative assessment as a final evaluation of learning outcomes.  

However, summative skills assessment remains relatively weak. The limited use of 
scoring rubrics for skills assessment indicates that psychomotor competency 
measurement has not been fully integrated into final evaluation. Summative assessment 
shows more consistent and structured patterns. The presence of summative assessment 
and the alignment of techniques and knowledge assessment instruments fall within high 
categories, reflecting teachers' understanding of summative assessment as a final 
evaluation of learning outcomes. However, summative skills assessment remains the 
weakest aspect of the assessment components evaluated. The findings suggest that the 
use of scoring rubrics for skills assessment is still inconsistent across teaching modules. 
From the perspective of planning coherence, assessment in teaching modules is generally 
aligned with Learning Outcomes, Learning Objectives, and Criteria for Learning Objective 
Achievement.  
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Most modules also demonstrate compliance with Merdeka Curriculum assessment 
policy. Nevertheless, variations across aspects indicate the need to strengthen teachers’ 
capacity to design assessments that are not only administratively complete but also 
pedagogically robust, particularly in diagnostic assessment and skills assessment. The 
findings indicate that assessment quality in Islamic Religious Education teaching modules 
under the Merdeka Curriculum varies across assessment types, with formative and 
summative assessment demonstrating stronger quality compared to diagnostic 
assessment and skills assessment. These findings align with argument that teachers are 
generally more familiar with formative and summative assessment, which have long 
dominated instructional practice, while diagnostic assessment remains underutilized for 
mapping students’ initial readiness. 

Formative assessment quality appears relatively strong, particularly regarding 
presence, alignment with learning objectives, and measurement of knowledge domains. 
This finding aligns with formative assessment theory emphasizing assessment as an 
integral part of learning to provide continuous feedback (Correnti et al., 2026; Liu et al., 
2026)(2017). However, limited use of rubrics and constructed-response instruments 
indicates that formative assessment principles emphasizing clarity of criteria and 
transparency have not been fully internalized. This finding reinforces previous studies 
indicating that teachers understand formative assessment conceptually but face 
challenges in developing complete and operational instruments, particularly for skills 
assessment (Aust et al., 2026; Donaghue & Heron, 2026). Summative assessment shows 
higher consistency in presence and alignment with knowledge assessment techniques, 
indicating that teachers still position summative assessment as the primary means of 
evaluating learning outcomes (Bradford et al., 2026; Dong et al., 2026; Mandloi et al., 2026).  

However, the low quality of summative skills assessment reveals imbalance in 
competency measurement. In the context of Islamic Religious Education, skills mastery and 
religious practice constitute essential objectives that should be authentically assessed 
using clear and standardized rubrics. In terms of alignment, assessment in Islamic Religious 
Education teaching modules is generally aligned with Learning Outcomes, Learning 
Objectives, and Criteria for Learning Objective Achievement. This finding supports 
Merdeka Curriculum policy emphasizing alignment among objectives, processes, and 
assessment. However, compliance with policy does not always equate to optimal 
pedagogical quality, reinforcing the argument that assessment quality should be evaluated 
not merely by its presence but by its design and use to support learning. Overall, the 
research objectives to evaluate diagnostic, formative, and summative assessment quality 
in Islamic Religious Education teaching modules have been achieved.  

Formative and summative assessment demonstrate higher quality than diagnostic 
assessment, while skills assessment emerges as the weakest aspect across educational 
levels. Although assessments are generally aligned with Learning Outcomes, Learning 
Objectives, and Criteria for Learning Objective Achievement, they have not fully reflected 
authentic and holistic assessment principles emphasized in the Merdeka Curriculum. These 
findings highlight the need to strengthen teachers’ competencies in designing diagnostic 
assessments that genuinely map students’ learning readiness and developing skills 
assessments equipped with clear and operational rubrics. For policymakers and curriculum 
developers, these findings underscore the importance of focused mentoring and training 
on technical aspects of assessment instrument development, beyond mere compliance 
with teaching module formats. 
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CONCLUSION 
This study concludes that the quality of assessment embedded in Islamic Religious 

Education teaching modules within the implementation of the Merdeka Curriculum varies 
across assessment types and domains. Formative and summative assessments are 
generally designed at a satisfactory level, particularly in measuring students’ cognitive 
achievement and maintaining alignment with learning objectives. In contrast, diagnostic 
and skills-based assessments demonstrate relatively lower quality, mainly due to limited 
assessment techniques, insufficient attention to students’ initial learning conditions, and 
inadequate use of scoring rubrics. Nevertheless, overall assessment practices in Islamic 
Religious Education teaching modules demonstrate alignment with Learning Outcomes, 
Learning Objectives, and Criteria for Learning Objective Achievement. They also generally 
comply with the assessment principles and policy requirements of the Merdeka 
Curriculum, although improvements are needed to support more authentic and holistic 
assessment. 
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